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PREFACE
Tr » author of this monograph hes been engesged in carees education
act vi—==s 3since the concept wes first preSented by Dr. Sicney P.
MaxZgr®  Jr., in 1971. It hes been the writer's good forture to have
worked with the concept of career education in a number of capacities:
projecs Zirector, in-service speeker and cursultant, tkird perty
evaluzz—r, proposal devélopér end reviewer and a5 s conference
presecter. Iz addition to these activitiés, the vriter is currently
servicg es a member of the Pernsylveria Advisory Council on Cereer

Education.

Tre certer is &n agency o the Pernsylvenia Departmer:t of Education and

-——

is effiliated with the nationsl network of commnnity éducation centers
which ere sponsored by the Mott Foundation of Flint, Michigan. In his

role at the center, the author has deen involved in s statewide mission
whih is designed to initiate, plan, implement and prcote commmity
edeeation throughout the Commonweal*h of Pennsylvania.

These experiences with career education and commurity e?ucation
have been perscnally and profess.onally rewarding for the writer.
Furtaer, the insights gained irom tiizse experiences have led to the
writing of this monograph. That is, it is through the autbor's involve-
ment in career education “hat he kas had ‘he opportunity of workiag with
teachers in attempting to infuseé cureer education activities into the
curricuium of the school and at ail levels: elementary, middle, Junior
eand senior high school. The author even attempted infusion into the
curriculum of an undergraduste program in teacher educaticn. In all of

it



thesé éxperiences, it was the writer's good fortune o observe the

enthusisem of teachers, students, parents and commurity groups for the

career education concept. The teackzers, especially, praisec

ts vitelity

b

es & teaching apprnach while the students appreciaced :ts relevancy to
+heir classrocm instruction, their educationel and vocaticnel goels and
other real-life needs.

Theé autkor's involvemer: iz community educatic= rade him sensitive
to> the humenity of tze commuxnity =2rd to the potentia; the cormunity hes

for facilitating ind<vidual, g=oup and overall cor——ity developme=t.

- T2 was sble to develcp an aporeciation for the cor—arity es a dymemic
soe’.el force whose resources couwld be used to foster the educatiozel,
vocational, recreational, psycac-sociel and cultural-aesthetic needs of
=71 comrumity residents reégardless of age. For the writer, experiences
+=th comm:nity education reinforced the ides that people, as & urified
community group, are cepeble of dealing with problems and concerns that
e®fect not omly their own well being tut that of the cormmumity as well.

Tt was this interest in, znd experience with, cereer education and
community education that led tze author to believe tiat a monograph
exploring the relationship between the two concepts might be well worth
the time. Thus, while in attendance at & mééting of the National
Advisory Council on Career Education, the author expressed the need for
such & monograph to Dr. Sidney C. Eigh, Jr., Dr. Kenneth B. Hoyt and
Dr. Sidney P. Marlund, Jr. Esech of them responded favorably to the idea
and, indeed, encouraged the auzhor to pursue the matter further through
the presentation of a formal prospectus to the National Advisory Council
on Career Bducation: Shortly thereafter, a prospéctus was submitted, anc
the Council endorsed the writir:z of this monograph.

ii
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I. INTRODUCTICH

BACETROUND

Witk both career educ==Ion and commmity education emerging e::
netional movements, it is Important thet the relstionships betweer . =he
two e expioré& and more cleerly understccd. Both concepﬁs stress
commnnity involvement. Cazresr sducation e:pbasizés the i:porfancé::f

involving the bBusibess/lsbor/irustry/govermment/proessional comm——y

and the home/family structu~e, while commmumity educaticm stresses ==
vital relationship that exists between the school, the heme, axd t=e
total co:munity. Further, cereer educaticn calls for community
involvement through: (1) work éxperiences for studemts, (2) studew
observations in the commumity, (3) coopera:ivé job piacement Progoans

involving school and commurity agencies, amd (L) through the use >f

community resources beyond those provided by the school. Om the other
kand, community education attempts to marshall all of the forces im zze
community +o enhance those humen needs which not only cont=ibute *o

career e&ucation, but to overall comruniiy bettérment and deveicpme:: 25

well. Community education, then, can end should fcster the goels of

career education, and the reverse is true as wvell.
especially wher it is considered that commumity education: (1) calls Zor
the maximum use of communify resources to provide a comprehensive
educational program for the entire éommunity, (2) assesses éxisting and
future commmnity needs and then marshalls tze community resources to meet
these particular peeds, (3) promotes citizer involvement in the community
decision-meking process, (4) works toward developing occupational
opportunities to support the community's emrloyment needs, (5) identifies
1
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appropriate human sérviceés and mg=mmiss to meet the educstionsl, vocation-
2l and culturel-sesthe=ic needs =’ =—he commumity, end (6) promotes the
wtitizetion of linkege networks: &7 —sory councils ea=nd commmity groups
+o0 plen, initiste and implemers === —ities which will exhence the total

commurity (Delergy, 197k). In eez==—=, then, commmity educetiorz is &

concept thet fostérs self-irprovmm=e—, group improvement and overall

cormunity improvement. & concex= 57 this megnitgde cannot be overlooked
irn the develcrment of career ec¢..:zmtiorn iritistives. To do so would igrore

the tremendous facilitetive help tnet co—mnity educetion can render to

cereer educetion — end@ vice versse. Federal legislstion recognizes these
potential relationships, &s car te seen when one examines Sections 505
(Céﬁinnity Schools) and 406 (Cavesr Educatior) of Public iew 93-380: Thre
U.85.0.E. Cffice of Career Educ=zior has aiready jssued two monographs
delinesting reletionships betw=e= vocetiozal educetion and cereer educetion.
It is important now thet e mec—ogreph be developed concerning the relation-
ships that exist between career 2éucetion and comrunity educetion, and it

is toward thet end thet this —orograph gives its attention.
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TI. CAREER EDUCATION AND COMMURITY EDUCATION:
APPROACEES TC EDUCATIORAL XEFORM

Arerican Education and Society. The history of American education hes

teen steeped with caells for educstionsl reform. Advocates for reform
heve been traditionelists, progressivists, essentia.lis’ts’, perennialists
énd humanists. While this monograph is not intended %o be & treatise on
the history of American education, its suthor recognizes thest any moves
toward educetional reform can only be understood end apprecisted in terms
of past and present educationsl philosophies and practices.

The present initiatives in cereer education and commurity education
areé not entirsly new. Each concept hes its moorings in tke histnrical
strands of the pest, and each concept prcposes the accomplistment of
goels that, at least in part. were advocated by ctber proponents of

Today, es in the past, Americans esre concerned about the role ani
functions of their schools. Théy are not oniy openiy Quéétioning the
content teing taught in SCEoois, 5ut also are asking QueStions about how
the schools and other public agencies and instit:tions are using their

resources and faciiities to meet the lifespar needs of all learnmers -
children, youths, adults and the elderly.

Two reform concepts, emong others, are emerging on the national
scére: career education and community education. Career education
arises out of the éhaiiéngé that work in & society is a venérsble
ectivity, and that it suffers, or lasgs behind, when it is seperated
from the learning processes that affect overall human development. Com-

munity education, on the other hand, is the challenge of a society
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which for too long hes denied its citizens the use cf huxmen, physical axc

finarcial resources needed to erhance their lifetire needs, newely, ecduca-
tiozmel, vocationel, recreationel, personmel-social ané culturel-azesthetic.

Work is an appropriate metter for proponents of cereer educatior amd
commnity education to be concerned ebout. Indeed there is relstively
1ittle in 1ife tiat gives en individuel more personzl satisfaction thexa
work he or she does well and with self-confidence. Meaningful work,
mentel health specislists observe, is one of tke keys to having a

psychologicelly-balanceéd life. Career education, in its recognition of the

importerce of meeningful work, is atterpting to foster thet belance.

actuelizaetion). It is a Scheme of needs that give~ credibility to the
adage that nyer does not live by bread slone.” It irplies that while we
must meet our ﬁﬁyéioloéical needs to live, we must also meet our
psychological needs to give meaning and fulfillment to our lives.

As e nationwide effort, career education hes embarked oz & major
missinn which is cdesigned to integrate leerning and work in a relation-
ship that not cnly benefits the individusl, but also the community in
which he or she lives. Since *the author views career education as a
cormunity-wide effcrt, attention will be given to exploring the relation-
shin between career educat<on and community education to assess their
compatibility and their aldaptability to possible linkage strategies.
Before this relationship is addressed with eny intensity, however, it
is necessar; to consider career education and cormunity education in the
context of past educaticnal reform initiatives. In the next section, the

author attempts to Jdo that.
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1. Benjemin Franklin. Before the Americen Revolution, Benjamin

Franklin had traveled extensively in Burcpe. Ie, as in the case of
the colonial ieaéers o the tine, wes cultured, veiiieéucated, vidély-
reed and concerned about the neeé to educate the masses in t:2
fledgling American Colornies.

While Frenklip hed numerous and veried interests throughout his

=

ife, he was concerned about the educationsl préctices 0% his time
and uiiiized his perSc;éi po;uiarity to m&ké his concerns knovn. éé
felt that the subject-ma’ter of the Latin Grammer School was unrelated
to tke needs of the rising number of merchants, landowzers eand ship-
builders who wanted workers skilled in surveying, navigating, eccount-
ing. merchanéising érd the crafts.

frankiin, 2s an educational reformer, vas an educationel
pragmatist ard realist. He recognized the importance of a classical

curriculur . - ::-ne learmers, but not &)l learnevs. K~ santed a

curricu’ ¢ - +7 .. .id meet the practical utiliterian needs of business,
industry and ¢«.. - =2 in Colionial fme-ica, as well &s one that

prepérea students for coliege and the professions.
The essence of Franklin's thoughts are ééptureé in his pubiica;

tion, "Proposals Relating to the Education of Youth in Pennsylvania.’
He wrote:
As to their studies, it would be well if they
could be taught everything that is useful, and every-
thing that is ornamertal...Ycuth will come out of
this school (the academy) fitted for learning any
business, calling or profession {Cloyd, 1902).

Indeed, it was Franklin;s educationel realism that made him a

5
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on those aspécts of livimg thet were of practical use in trhe iife end

wcrk of the people of Colonial America. It mi

+hat

i
ful

s

%
o'
h'e

Frankiin's ideas were aheed of his§ tizme. Ee certairly saw the rele-

i

tionship between school and work and he called for a curriculim that
reflected that relationship. FEis argumerts for educational reform in
pre—Revolutionary America resemble those arguments that characterize
the career education movement todey. It is likely that if Benjemin
Frarkiin were living todey the goels and objectives of cereer education
would be similar to his own:

2. John Devey. In the recent history of educational theory and
practice, there is probably no one whose influence oz education has
been as significant as that of John Dewey. Of the many beliefs he
Jest with ue. the idea taat learning must be related +o the lives =rd
interests of students is paramount. Dewey believed that knowledge,
life. Further, ir his view, the school was not to be a preperation
for life, but life itself. He stressed the interrelationship between
Scheol and society, and described the role of the learner as one of
an active problem solver rather than & passive "spectatcr.” He was
quick to criticize the sterility of the curriculum and the heavy
investment of %ime on the rote memorization of facts which had little
meaning for the .earmer. It was Dewey's contention that: the

and develsz=ini of the learner; and that the curriculum was infested

—_——

with subject-centered activities which were unrelated to the needs of



the learner and to the society in which he lived. On the latter point
Dewey (1916, wrote:

From the stendpoint of the child, the great waste
in the school comées from his inability to utilize
the experience he gets outside the school in any
complete and free way within the school itself;

while on the other hand; he is unable to apply in

deily life what he is learning at school. That

is the isolation of the school...its isolation
from life.

As en advocate of meaningful learning for all students, Dewey (1916)
lamented the way that students who were enrolled in vocational subjects

were treated by the school. He expressed his concerns in these words:

The reactionary critics are busy urglng that

vocational subjects be taught to the masses...who

are said to be incapable of rising to the plane
of the 'intellectual' but who do the useful work
thch somebody has to dO...ThlS view is; of
course, an open end avowed attempt to réturn to
that dualistic separation of ideas and action,
of the 'intellectual' and the 'prectical', of
the libéral and servile arts, that marked@ the
feudal age....

In enother passage, Dewey indicates his displeasure with the
"social usefulness and status" classifications which schools and society
attach to occupations. As Dewey (1916) states it:

There is nothing whatever inhérént in the
occupations that are socially necessary and use-
ful to divide them into those which are 'learned'
professions and those which are menial, servile,

end illiberal. As far as such a aeparatlon

exists; in fact, it is an inheritance from the

earlier class structure of humen relations. It

is a denial of democracy.

It is apparent that Dewey felt that schools and communities,
rather than denigrating vocational courses, had to beliéve in the
worth of such courses, and to consider them as important a part of
the curriculum as academic offerings. Dewey believed that the

T




demeaning treatment of vocational courses not only negatively affected
the vaiue and posture of Such offerings, but also had an adverse
effect on the psychological dévélopment of the student who took them.
In summary, if John Dewey were living todar, he probably would

be in sympethy with the ideas of career education and community
edvcation. His emphasis of a "social-civic-usefulness" role for
schools is compatible with both concepts. The respect he gave to all
subjects - vccational and academic - would indicate his predisposition
toward career education: Dewey postulated that education, if 5i6§é}ly
pursuéd, would produce citizens who would be able to live and work in
& rational social system. Perheps the essence of Devey's thinking is
reflected in this brief quotation:

 What the best and wisest parent wants for

his own chiid, that must the community want

for ell of its children (Dewey, 1899).

C. Attémpts at Educational Reform: Some Earlier Movéments

1. "The Seven Cardinal Principles." If one were to look for &

benchmark for many of the changes which occurred in the nation's
secondary schools since the first guarter of the Twentieth Century it
would probably be the 1918 Report of the Commission on the Reorganiza-
tion of Secondary Education. Commonly known as the "Seven Cardinal
Principles,” the document has been called the declaration of independence
of American secondary education (French, 19é7).

The charge to thé Commission that produced the document was to
identify éﬁﬁiéiiiate3bbjéCtivés for American Education. The question -
"ihat are schools for?" - serves &s the focus of the Commission's work.
Attention was given to the individual's role in society and the kinds of
objectives the school should accomplish to facilitate that role. 1In

8
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reporting or the work of the Commis: on, French (1967 identified those
factors needing attention in any sound program of Secondary éducation,
naméiy; home mémbership, vocaiion end citizénship. Aiso, as French
reported it, schools would need to 2ddress the following to insure
effective citizenship: education for worthy use of leisure; education
for sound health; educstion in the processes of communication and in the
basic tools of ﬁngiish and mathématics; and education for the deveiopi
ment of ethical character.

While the recommended objectives were for ycuths of high school
age, the Commission stated that the objectives had application to
objectives were: (1) health; (2) command of fundamental processes;

(3) worthy home membership; (k) vocation; (5) citizenship; (6) werthy
usé of leisure; and (7) ethical cheracter.

It is evident that the above objectives, which were stated in
19lé, are still valid today-. The call for educational change in the
early part of the Twentieth Century metches the thinking of today's
proponents of both cereer and community education. The following
Commission's statement, which was mede in 1018, is still applicable
today:

Within the past few decades changes have taken

place in Americen life profoundly affecting the
activities of the individual. As =z citizen, he
must to a greater extent...cope with problems of
community life, State and National CGovernments,
and international relationships. As a worker,

he must adjust himself to & more corplex economic
order. As & relatively independent personality,
he has more leisure. The problems arising from
these threé domirent phases of life are closely
interrelated and call for e degree cf intelligence
and efficiency on the part of every citizen...
(Educetional Policies Commission, 1918).

9



5. "fhe Four Humen Objectives." In 163E, a statement of

educational objectives was released by the Tducational Folicies

Commission (of the Netional Education Ass:miétion) that would

school. The Commission emphasized the importance of individual develop-

ment, positive social interaction, occupational satisfaction and
economic efficiency, and civic responsibility. In its preamble on the
purposés of education, the Commission stated the overall purpose of
kmerican education in these words:

The general end of education in America at

the present iime is the fullest possible develop-

ext of the individual within the f-amework of

our present industrialized society.. The attain-
ment of thls end is to be observed in individual

behavior or conduct.

about them that would appear to satisfy todey's phenomenologists, were
presented under four separaté groups:

The objectives of self-realization.

'_l .

The objectives of human relationship.

n!

3. The objectives of economic efficiency.

L. The objéctives of civic responsibility.

It is particularly significent in terms of the focus of this
monograph that the objectives cited by the Educational Policies
Commission in 1938 are in harmony with the educ=tioral reforms suggested
by proronents of career education znd communltv-edunatlon. Tt is likely
that supportérs of both of these cincepts would give philosophicz=l
support to recommendations whict state that the educated person is one
who: knows the satisfaction of good workmensziz; understands the

10



requiraments and opportunities of various jobs; appreciates the social
value of work; tekes responsibility for planning the economics of his
own life; accepts his civic dutiés; and meintains an unswerving
loyalty to democratic ideals (Educetional Policies Commission, 193é).

3. "The Ten Imperative Needs of Youth." In continuing this brief

history of educational reform, a statement that has received national
attention since it was presented by the Educetional Policies Commission
in 194k is the one entitled: "The Ten Imperative Needs of Youth." Ever
since they were first presented, these needs statements have been useful
in devéloping curricular of<erings in both the Junior and senior high
schools of the nation. It was the Commission's thinking that every
youth - regardless of sex, race, economic status, and geographic
location - should receive a broadened education that would be of value
to hir or her and to a democratic society. The needs stztements epplied
to work, health, citizenship, family life, consumer economics, science,
the arts, leisure time, sccial relationships, and thought and
communication processes. The listing below of "The Ten Imperative

Needs of Youth" more adequately reflects their contémporary relationship
to career education and community education:

The Tén Imperative Needs of Youth

1. ALl youth need to develop selable skills and
those understandings and attitudes that make the
worker an intelligent and productive participant

in economic life. To this end, most youth need

supervised work experience as well as education in
the skills and knowledge of their occupations.

] é,,,Aii,youfhwnéed to dévéiop and maintain good
health, physical fitness, and mental health.

3. ALl youth need to understand the rights and

duties of the citizens of a democratic society, to

11



be diligent and competent in the performance of
their obligations as members of the community and

citizens of the state and nation, and to have an
understanding of the nations and peoples of the
world.

h,, A1l youth need to understand the 51gn1f1cance
of the family for the individual and society and
the conditions corducive to successful family life.

5: A3l youth need to know how to purchase and

use goods and services 1nte11igent1y, undez*fanding

rntth +ho d +h

both the values received by the consumer anc T.e

economic consequences of their acts.

6. A1l youth need to understand the methods of

science, the influence of science on human life,

and the main sc1ent1f1c facts concerning the nature
of the world and of men.

T. All youth need opportunltles to deveiop their

capac1t:es to appreciate beauty - in literature,

art, music and nature.

8. All youth need to be able te use thelr lelsure

time well and to budget it wisely, balancing ectivi-

ties that yield satisfactions to the individual with
those that are socially useful.

9. A1l youth need to develop respect for other

persons,; to grow in thelr insight into ethical

values and principles, to be &ble to 11ve and work

cooperatively with others; and to grow in the moral

and spiritual values of life.

10., All youth need to grow in their ablllty to )

think ratlonally, to express their thoughts clearly,

and to reed and listen with understanding.

While the above needs are all important, some more readily than
others indicate t.-- harmonious relationship that exists between the
needs statements an. propositions of career education end community
education, especially those statements numbered 1, 3, 4, 7, 8, 9,
and 10. Indeed, supporters of career education and community
edication are in agreement with the Commission's statement (19kk)
that says, "Each of them (American Youth) is & human being, more
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rrecious thar xmaterial goods or systems of philosophy, and not onme of
thém is to be cmreiessiy wested; consequently, all of them are to be
given equal op=-rtunities To live and learn." If adherents to career
and community eitucetion believed otherwiSé, it VOuié be a human
contradiction c= zhe highest magnitude.

Schooling vs. Ecucation: Some Thoughts to Consiger.

In exploring the relationship between career educstion and commun:
education it is necessary to consider the differences between "schooling"
end "education” if some of the notions in this monograph are to be under-
stood. While the school is charged with the function of instructionm, it
cannot be thought of as the only educative agercy in society. Even when

ve describe the school es a microcosm of society; it is important to

remember that the learning needs of our nation are too great in number to
be attended ¥ :lely by the schccl. The latter notion is supported both
by the concer: of commmity education and by the concept of career educa-

tion. That iS. each subscribes to ‘he belief that the entire commmmity is

In a previous section of this monograph, "The Ten Imperative Needs
of Youth" were cited. They were inclucded to illustrate the kinds of
objectives that the Zducaticnal Policiés Commission thought were legiti-
mate goals for schocZs to pursue. While, on the one hend, schools were
challerged to meet "the ten imperetive needs of youth," commnities,
on the other hand, were given a rether shallow role to play in meeting
these needs. It was another illustr=tion of schools attempting to

accomplish & number of brosdly described human objectives without

13



involving the help of other community agenciés, resources and services.
Perhaps two erroneous observations have to be dealt with here:
(1) the observation that education is solely & school matter; and
(2} the observation that education is meinly for the young. With respec-
to the first observation, there is a difference between the terms
gééﬁééliﬁgﬁ and "educatio=." Séhooiing is usually the activizy of
accumilating credits or gTades in high school or college as a result of
+eking formelized courses in a school or college setting. Ecucation,
on the other hand, is a lifetime process that occurs within and cutside
of the formalized school system. It is a process that embodies ell the
~jfe-related activitiés that have an influence on the manner in which
In this sense, according to Totter and Menley (1970) the commurity
cacilitates learning by serving as a "laboratory of humen experiences.”
Upon considering the second observation, It is essentiel that
career education not be described es solelr & K-12 or K-16 effort. In
+~heir need for lifetime learning, it would be ragic if their desires
were to go unheeded. There is little argument that career educatior is
nesdied by todey's youth. 3ut career educatior is also needed by today's
ac-lts and olcéer Americens. The psychologicel significance of work,
fhe labor force, the comstructive use of leisure, and the differing
lifestyles are legitimate issues for career ecucation to address. They
are issues that characterize, for the most pert, the needs of péersons
who are older and out of schoocl. This is not an expanded view of career

14



education. It is merely the restatement o & mission that career
education has already embraced, but up wit<l ncw nas not beer. able to
adequutely implement.

Community education has a stake in ths effort, too. Indeed. all
citizens have needs to be met no matter what age they may be, or whether
they are attending school or not. There is a pluce In our society for
the "Ten Imperative Needs of All Americans - Ages Six to Nimety." In
this broadened mission, career education - as oné area of need — must
be accessible to all citizéns, regaréiess of age; and community

education must be ready to promote career education as a legitimate,

15



IIf. CAREER EDUCATION AND COMMUNITY EDUCATION
PHILOSOPHICAL AND DEFINITIONAL CONSIDERATIONS

Definitionsl Misconceptions: A Perreniel Problem.

Prior to career education's arrival on the scene; people were
asking - and still do - "What is the difference between community
education and sdult education?" Like career education, community
education and adult education have been caught in the sementics
dilemma. Some adult educators claim, for instance, that they have
been doing community education 211 the time. This response is
lergely the result of their perception of community education as &
programmatic activity for adults. Yet, s in the case of career
education and vocational education, there are key differences between
the two concepts. Olsen and Clark (1977) refer to the misconception
that "community education is synonymous with adult education" in
these words:

Sometlmes the concept (communlty educatlon)

is perceived &s adult education extended beyon&

high school completlon end adult basic education

endeavors of a school system. At other times,

it hes been seen as the act of providing various

learnlng exper;edces to ccomunity mémbers 51xteen

yeers of age or older: It is also envisioned by

some &s adult offerlnggilg a neighborhood school
bulldlng,frather than an adult education center.
Finally, it is occ331onaliy regar&ed es merely

adult educatlon under & new Iabei or identity.

Of course adult educatlon 1s an Important aspect
of commmnity education; but it is only one

Acult education, thenm, rather than being broadly inclusive, is
limiteé in scope with respect to mission and target groups. This is

reflected in the Adult Education Act (1978 Amendments) which defines
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the term "adult" and "adult education" as follows:

(2) The term 'adult' means any individual who

has attained the age of sixteen.

(b) The term 'adult education' means services
or instruction below the college level, for
adults who: (1) do not have a certificate of
graduatlon from & school providing secondary
education and who have not achieved an
equivalent level of educetion, and (2) are not
currently required to be enrolled in schools.

Briefly, then, adult education is geared toward activities and pro-

grams of a non-baccalaureate nature. To & large extent, it is a program
rather than a process. Community education, on the other hand, is a
iiféiong process and includes all age groups. It utilizes adult educa-

tion programs - usually focused on the development or remediation of

In continuing with the semantics dilemma, one of the first persons
to describe the differences between career education and vocational
education was Dr. Kenneth Hoyt, Associate Commissioner for Career
Education, U.S.0.E. Dr. Hoyt (1977) explained the differences as follows:

1. Vocational education represents a body ¢f
substantive knowledge designed to provide students

with specific vocational skills necessary for entry

into the occupatlonai soc1ety. Career education's
mein thrust is on providing students with skills
and attitudes necessary for changing with change in
the occupational society including () basic
academic skills; (b) decision-making, Job-seeking,
job-getting, and job-holding skills; and (c) good

- work habits and a personally meaningful set of work
values.
2. Vocational education represents an instructionel

progrem designed to meet the needs of a segment of

the student body at the secondary and post-secondary,
sub-baccalaureate level. Career educatlon, on the
other hand, represents an effort designed to be
threaded through all instructional programs at all
ievels of education - from the early elementary ;chool
years through the co.lege/Lnlver51ty and adult educa-
tion systemn.
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3. Vocatlonal educatlon concerns itself almost
entirely with the world of pald employment. Career

education, however, is concerned sbout both paid
and unpaid work.

4: Vocational education is Something taught by
persons called 'vocational educators.' Career

education, as a systemwide effort, is something
that hopefully will be taught through &

threading/weaving process; by all educators, not

by a spec1al kind of teacher called a 'career
educator. '

5. Vocatlonal educatlon concentrates its efforts

on specific vocational skills. Career educat;On,

on the other hand; seeks to add an empha51s on the

importance of general career skllls gained through

the so-called 'academic dlsc1p11nes.
On the same matter, Rupert Evans (1975) summerized the differences
between career education and vocational education in this way:

The most obvious difference between career educa-

tion and vocatlonal education is in the minimum age

of persons served. Career educatlon may begin in

early childhood, whlle vocational educatlon usually

begins sbout age 16. It seldom or never begins
below age 14; and the average age of entry to

vocational education has been increasing ever since
its 1ncept10n.

There is obvious agreemént between Hoyt and Evans. Both see career
mainly serves those youngsters in the 1L4-18 year old age group. Hoyt
is especially empkatic in describing the personalized aspects of
career education. While he agrees trat career education and vocational
education both emphasize preparation for, and entry into, the world of
work, Dr. Hoyt also stresses that career education, unlike vocational

and decision-making skills.
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In summary, it is not the purpose of this monograph to "rehash"
definitions that have been dealt witb in other places. However, the
author feels that each of the definitions just vresented represents the
kind of definitional confusion that is iikeiy to occur when comparing
career education with community education. It is unlikely, however, that
this inclination toward "definitional gyrmastics" will end because of
enything that is written here. Yet there has to be some effort made to
describe the differences between career education and community educa-
tion if oniy to limit the possibiiity of role confiicfs, the dupiication
of services and resources, unnecessary Jjurisdietional disputes, and
overall misunderstandings and confusion.

Career Educstion: A Sampling of Definitionms.

Hoyt and his colleagues (1974) remind us that "defining career
education is not easy since there are nearly as many definitions as
definers of it." With that admorition in mind, & sampling of career

educetion and community educetion definitions will be given to delineate

community education.

Perhaps the one person who made career education & bywcrd in
Américan educational circles is former U.S. Commissioner of Education
éianey P. Mariané, Jr. While Dr. Marland (iéfé) reservéd the task of
defining career education for people at the grass roots leveil, he ventured

his own description of the concept in these words:

...what the term 'career education'means to me
is basically = point of view, a concept - a con-
cept that says three things: First, that career
education will be part of the curriculum for all
students, not Just some. Second, that it will
continue throughout a youngster's stey in school,
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from the first grade through senior high and
beyond, if he so elects. And third, that every
student leav1ng school w111 possess the Skllls
necessary to give him a start to maklng g
livelihood for himself &z1 his femily, even if

he leaves beéfore completing high school.
In l97h, Dr. Rupert Evans succinctiy defined careér education in

this way: "Career education is the total effort of the community to

develop a personally satisfying succession of opportunities “or
service through work, paid or unpaid, extending throughout 1i%e."
Grant Venn (1973), a prominent educator, offered this definition:

) Career eduvcation is not a program, coursé,
method or specific educational reform that will
save education or solve all its problems. It is

a concept, an approach to learning that re-

presents expanded options for youth in school
and renewal opportunities for these who have
stopped school or are employed. It is a way to
provide actual experience in real life situationms,
relating educatlon to our future careers and
offering motivation for learning in school while

developing skills which are salable.
The definition that served as the basis for earlier U.S.0.Z. efforts
and Federal legislation was the one presented by Kemneth Hoyt and his
coiiéagues in 197k. They wrote:

Career educatlon is the total effo*t of pvbllc
educaticn and the. communlty to help all indivi-
duals become familiar with the values,of a
work-oriented society, to integrate these values
into their personal value systems, anc to
implerent these values into their lives in such
a way that work becomes possible, meaningful ,

and satisfying to each individual.
More recently. however, Hoyt (1977) has attempted to refine his
(et =1) earlier definition of career education by emphesizing the

supportive and participatory rolés that the concept cen play in effecting

those changes in Americen education that reflect the changing patterns of

education/work relationships. Rather than establishing en alternative
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system of education, Hoyt calls for a refocusing of Americen education
in ways that reflect these chenging relaticnships. Iz his 1977 morno-

greph, A Primer for Career Education, Eoyt states his rmore recent

definition of career educetion in these words:

Career education can be defined as an effort

eimed at refocusing American education and the

actious of the broader community in ways that wiil

help individuels acquire and utilize the knowledge,
skills, and attitudes necessary for each to make
work & meaningful, productive, and satisfying part
of his or her way of living.

With this brief sampling of définitions, their variations are appar-
ent. Career education is: (a) a part of a curriculum; (b) an activity
that extends from first grade to high schocl and beyond; (c) a strateg:
for iéarning selable skiiis; (@) a totel cormmurity effort to develop
satiSfying career opporfunities; (é) a concept and approach to learring
that represents expanded options for youths; (f) the totel effort of the

community to become familier with the velues of a work-oriented society

end the integration of those values into their own lives; end (g) en
effort aimed at refocusing Americen educetion anc the community toward
héiping individuals écquire end utilize the knowledge, skills and
attituaés necessary to make work a méaningfui, productive and satisfying
part of one's way of living.

The strand thet appears to carry throughout the various definitions
is the importance of learning as it relates to work. The humenism of
the concépt is reflected also. Descriptions such as "to develop &
personally satiSfying succession of opportunities," or "to integrate the
values (of a work-oriented society) into their personal lives" are
menifestations of this humenism. #pparently this seme person-centered
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description hes becomz a pert of Section 15 of the Career EZducation
Incentive Act (P.L. 95-207, December 13, 1977}, whick reeds:

'Career education,' for the purposes of this
Act, .:.meeans the totality of experiences, which

are ueg}gned to be free of bias ané stereotyping

(including olas or ste*eotyn.ng on eccount of
race, sex, age, economic steatus, or handicap),

through which one learnms sbout, enéd preperes to

engege in, work &s & part of h1579T her way of
living, and through which he or she relates work
velues to othér life roles and choices (such as

ferily life)....

While recognizing how &ifficult it is to define the word "work,” Hoyt
believes that we must emphasize the intrinmsic benefits of work as well as
the extrinsic since work is the "bedrock” of cereer education. His
definition of work (1977) is stated this way:

Work is a conscious effort other than that
whose nrlmary purpose is either coping or relaxa—

tion, simed at producing benefits for oneself or

for oneself ané others.
The humanism in Hoyt's definition of work i§ reflected in some of the
key words he uses to describe the term. Thus, as he explains it,

conscious (applied to work) ... means thet it
is something the individual has chosen to do..-
 effort ... implies the expenditure of energy...
if the sctivity is to be called 'work'...

produce ... recognizes that a clear outcome must

be sought...

beneflt S reflects the feellng that someone's
1ife has been enriched because of the activity
(work)...

in these words:

It should be emphaszzed that this definition

has been formulated eround what I regard as a
basic human need of &11 human beings - namely,
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the need to do - to accomplish - to achieve. It

is the need to know that I = someonme because I
have dore something. It is the feeling thsat
someone needs pe for something - thet, because
I exist and I have dore, the world is, in some
way arnd to some extent, better off.
The fact that career education is being accepieé nore and more as &
humenistic concept does not meke it any easier to define. Any concept
that emphesizes the importance of work and the need for developing
humen potential - &s career education does = is bound to have & limitless
nurber of people who will come forward to claim to have the "best"
definition for it. - Yet, as frustrating es the "definitions geme" might
be, it is the only way to examine the merits of a concept in the oper
challénge, sgrée with and re-definé the comzept if they want to. While
this process may be slow, it is necessary to ipsure, in this cese, the
success of the career education movement: This seme definitional
observation applies to community education, it would seem: Let us continue,
then, by sampling some definitions of community education, and following
that with somé observations about thé définitionmal relationship between
career education and community education.

Comrunity Educaticn: A Sampling of Definitions. If there is one observa-

tion that is applicable t¢ both career education apd comrunily educaticn
it is this: both concepts have been difficuli %o define. ILike career
éducétion, éommunity educatioi has had - ané 5£ill does heve - that
malady that seems to cheracterize most reform concepts, nemely, the
"definitional dilemme."” It has not been easy defining community education.
There is more consensus in the spirit of what it does, than in the descrip-
tion of what it is. ﬁowévér, there are those who have tried to define
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community education so that we as cormmumity persons might give & better

direction to those activities we engege in to enhance thé pesitive

development of our commumities. Let us examine some of these definitions.
Two authors, Minzey snd LeTarte (1972) give specizl attention to

serving the educstionel neéds of all citizens in their definition. They
\

Cormunity education is a philosophical concept

which serves the entire community by providing for

all of the educatlonal needs of &1l of its com-
munlty members. It uses the local school to serve

es the catalyst for bringing commmity resources to

béar on commumnity problems in an effort to develop

a positive sense of commmity, improve community
living, and develon the community process toward the
end of self-actualization.

definition by Totten and Manley (1970) who state:

(Community education) includes the total reaim of

educatlonal experience avallable to individuals and

groups to enable them to learn how to use their know-
ledge for the fulfillment of their wants and needs.
It encompesses all of the 1nd1v1duals, organizations,
agenczes, and piaces in the community from which

people learn what is offered by all elements of the

entire commnity. It is a continuous process
extending from thke time of the first meeting of an
individual's parents until his earthly life expires.

The "process" and "mobilizing" espects of community education are
deséribed in a definition by Keremsky (1971): In his words:

GBEEﬁnity education is a process. Since it is

than deflnltlon. A process is & set of actions or

changes in form; a forward movement; & course.

Consequently, efforts to define Community Ecucation

es a product run the risk 1f delimiting the concept
to a static state.. One of the crucial elements in

Community Education is its openness to dypamics and
change.

Community Education at its best educates all and

mobilizes ail in its educational process. Tts
2L

30




distinguishing cherscteristic is that it goes all
out -~ it does everything that can be done — it
pileces at the disposel of each child, each person,
the sum totel of humen knowledge znd human ser-

vices. It leaves no stone untﬁrned in an effort

climate for growth.

Seay (197L) has synthesized more extensive definitions into a rethes
brief one which states that "communify education is the process that
achieves a balance end & use of ell institutional forces in the education
of the people - all of the pecple - of the commmity."

It is evident from this brief sampling of definitions that defining
cormunity education iIs no simple tesk. Seay (197L) made a valid

observetion when he said: "Because of its aliiinciusive nature and its

breach of old habits, the cormunity education concept is difficult te

define."

In their book, Life-Centering Educstion, Olsen and Clark (1977) did
a penetrating analysis of community education definitions, and of tke
elements that these definitions or descriptions have in common. They
reportéd tae ccmmon éiements as follows:

Most (deflnltzons) reflect that commnity educa-

tion is a philosophical concept...most reflect that

it is not restricted merely to elementary and

secondary school educatlon...Another common denomlna—
tor...is that community education's purpose is to
serve the entire communlty,regardless of the age of
the participants...Community member involvement in
the educational process is another common concern...
Another commonality is that community members should

have the opportunity to part:cxpate in various types

of learning experiences:..based upon their identi-

fied wants and needs...The importance of inter-

institutional and agency coordination and coopera-

tion is yet another common element...A flnal common
denominator...p01nts out thet community education is
a concept that emphasizes community problem-solving
by meximizing the use of all community resources:
human, physical anda financial.
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Upcn examining the defiritions of career education ané community

ecucetion, the humenisr thet undergirds botk concepts becomes

apperent. Career educstion, like cormmumity ecucation, is involved in

he promotion of initiatives wkich could help to enhence, in some weys,
the humen condition of tke community. This is as it should be, since
career education is really & community effort. Its objectives cannot

be separated from the community because they azre commumity objectives

to begin with. Indeed, to achieve cereer education's goals is a gzin

for the conmunity; to f&il in their achievement is a loss for the
community. Thus, there is little doubt that if career education's

full potentiai is to ever be felt, it will ornly happen if the community
truly suppcrts career edﬁéé%ién'é humen mission eand, likewise, is willing
to provide all of the community resources necessary to accomplish that end.

The "Umbrella" Phenomenon as & Deéfinitional Obstacle.

One of the obstacles to the deiivery of human goels arises from the
practice of applying the "umbrella" idea as a way of déscribing a
particular concept's comprehensiveness. The rationele is that the concept
is so broad in scope that it "covers" most, if not all, other human
concepts. This definitional phenomenon is cheracteristic of many concepis
with the word "education" in them. To mention & few, the "umbrella"
notion has been appiied to continuing education, confluent education,
education. There appears to be no limit to the size of the umbrella that
enthusiastic supporters ere willing to use to describe the breadth and
depth of "their" concepts.

It would be unfortunate, however, for career education to entertain
the "umbrelle" idez for even a little while: Career education cannot and
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should not be presented as the "cetch 211" for dealirg with &1l of the

corrmnity's problems. Rather, career ecducetion should utilize the com~
mumity ané its total network of resources to assure tae delivery of

carser ecucation's work-oriented gosls. It mzkes little sense for career
education to duplicete those commmunity services that already exist or

+hat could be developed by the total community to promote career educa-

ion's odjectives.

Career education, then, must be viewed as & commmity-wide effort
rather than solely es an effort of the school. Fowever, it must not be

defined so broedly anmd@ ir such sweeping terms that it is regarded es a
panacea for solving 21l of the community's problems or even the school's.
Instead, what career education must do is focus on the value of work =
both peid and unpeid - es an importent part of one's psychologicel, socisl,
and ecomomic development. Lastly, career education must drew upon 81l of
the evaileble resources in the cormunity to help keep its own focus

"”e

in focus.
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IV. CAREER .‘..'DUC.A.'I’IOW .ND COMMUKITY EDUCATION:
£ REVIEW OF GOAL EXPECTATIONS

The Need for Ciear Zducatiozal Cpjectives.

Tt is essential that career education endé commmunity edwceiion

be understcod in relatior tc their respective goels aud objectives if

reither concept is to bé considéred es a short-sighted pronourcement oF

the time. Too often, es ristory hes recorded, so-called "educational

reforz moverents"”

wender zinmlessly because they lack two sneci- ¢

"senses,” a sense of purpose =nd = sense of direction. For effective

lesrning to teke place, it must occur within & broad framework of
cleerly defined objectives which can bé translated into explicit tasks
from which the learner —~ whether of pre-school or post-retirement age -

can derive meaning ané purpose.

If we cen envision education as the aggregate of a3l processes
through which & person develops abilities, attitudes, interests and

cther forms of behavior that are not only valuable to the person, but

follows that the

4

also to the society in “hich he or she lives, then
proposed educational objectives should originate from such an aggregate
of experiences (Good, 1959). The essence of this statement is reflected
in the following quotation:

The purpose of the school cannot be determined apar+

£rom thé purposes of the society wnlch meintains the
school. The purposes of any soclety are determlned by
the life walues which the people prize. As a nation
we have been striving always for those values which
constitute the American way of life. Our people prize
individual human personality above everything else. We

are convinced that the form of social organlzatlon

called democracy promotes, better than any other; the

development of worth and dignity in men and women. It

follows, therefore, that the chle;rpurpose of education

in the United States should be to preserve, promote; and

refiné the way of life in which we as a people believe
(Aikin, 19L2).
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Not all of the objéctives reccmmeries b educationsl reformers ere

vorthy objectives. Sore are insigrificant, while others are ir coxnilict

witz more plausible objectives — that Is, thcse besed oz Intense stucy

<

and researcn. Thus, iz reviewing the aims ard purposes of career

ecucation ané commmity ecucation, it is impcrtemt that they be viewed

irplications. Wwhile

in terms of their societal anc humer cevelcprernt

o
cti

ysi
]

is excected that the ctjectives of career ecducatioz andé comrmunity educae-

tion will represent a variety of groups and civergent forces, they must

not be developed as a result of acc

‘dert and whim or passing sociel

Be!

pressures (Grambs and McClure, 196k). In the final snelysis, educatiorel
objectives serve as the "pill of particulars" through which career educa-

tior and cormmurnity education will be éelivered. In their own way, they

are the rosdmaps that will steer uhe course of action for each of these

hunanistic concepts. With these ana previous remarks as a guice, let us

new examiné some of the objectives of both career and comrmnity ecducatZon.

In 1978, Kenneth “oyt D'esented & definition of career educatiorn which
elso Gelineated the concent s main objeculve. Ee wrote:

Career educatlon is a community effort aimed at

helping persons - youths and adults - to better

prepare themselves for work through acquiring

adaptabllluy skills that w111 enable them to

change with change in soc1ety in such ways that
work = paid and unpaid - will become a more
meaningful and more rewarding part ol their total
lifestyle.

Perhaps the goals and objectives of career education might be better

understood if attention 's given to the learner outcomes that might ensue
whén studénts (of all ages and at all levels of education) purticipate In
career education. According to Kenneth Hoyt (1978), it Is to be expected

that students who participate in a careéer education effort would be:

» 29

Q :;E;
ERIC

Aruitoxt provided by Eic:



Y

1. Cormpetent iz tke besic scademic skills o
reading, oral gxé written commmmication, and
methematics;

ct
o}

2. ZEquipped with good work habits leading 1
productivity in the wcrk place;

3. Capzble of developing a personelly meaning-

21l set of work values that lead the person to want
to work;

L. Compétent in the basic understendings of the
Arericen ecorncmic system thet will enable the rer-
son to respect that sSystem and furction effectively
within it;

5. Equipped witk career decision-meking skills;

6. Competent in utilizing skills requireé for

self-understanding and understanding of educational/
occupatiornél opportnnlt*es,

?. équipped with job-Seeking, Sob-getting, end Job-
holding skills;
8. Capeble of utilizing skills required to combat

stereotyping as it Imp.nges on full freedor of

educetional and occupatiozel choice;

9. Equlpped with skills *equxred for *he individual
tc humanize the workplace for himself/herself;

10. Eguipped with skills required to find meening-
ful work in productive use of leisure time.

Having sampled some of the key objéctives of career education, it is
now appropriate toc delineate some of the goals and objectives that have
been proposed as outcomes fo. cormunity education. Minzey and LeTarte
(1972) presented the objectives of commmity education as "attempts" the
concept, as a process, might well accomplish. In their view,

i. Community education attempts to develop &

number ©f community programs;

2. Community education attempts to promote inter-
action between school and community;

3. Community education attempts to survey commun-

1ty resources and to coordinate their interaction.
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L. Commmity eéucation attempts to brinsg aﬁéﬁf

a oe*ter *e.at*o.snwn beteen Social and goverz
mental zZercies;

5. Commmity education agfegnts tc idertify

comimity problems and ferret out the needs of the
cormmity;

6. Cormmumity education atterpts to develop 2
process by which the commmumnily can become self-

actuealized.

heve meximum notentlal to fulfill hnﬂan neeés:

5. Dgt democratic principles to work in meeting

humen end comrurity needs.

3. Ceall forth the cseative productivity of humen
veirgs.

L. Toster social self-realizationm.

5. ZEstablish *eallstlc values in education.

§. Belate the efforts of the home, the school, and

the cormmunity in the develoument of each individuail.

T.” Establzsh & unity of purpose on the part of

people in the cormmumnity.

In & national study of community education goals, Delargy (19Th)5

were expected to occur iu those communities where community education
was being appropriately implemented:

1. Maximum use would be made of community
resources for the purpose of providing a compre-

hensive. educational progrem for the entire
community.

2. Coordlnat‘on and cooperatzon would be

established among 1nd1v1duals, groups, and

organizations to avoid unnecessary duplication.
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L. Citizens would oe e."o“*ageﬂ to tecoze
irvolved and to Dart1c1oa € in the &ffzirs of the
public schocl &nd thé couzmizt

5. Alterrmative activities woxid be provided amd
prozoted to coxbat vendeiism; d"venlle ée inque cY,

crime and other school-corrunity problems.

6. Sociai interaction end improved human

relationships would be prozoted axorg people Wit

differing beckgrounés.

fr

7. #Altermative ang sunplementary educatiornal
opportunities vo“Wd be offered for chilérer,

youths zrnd adulis to extené their skills and
interests.

8. =Zrploymert acd vocational opporturities
would be provided or developed to meet the

1nc1f’dua_ s and the cormmmnity's emvloyment neecs.

5. Assistance vou.d be glven to residerts in
secu.lng needed soclzl services from appropriate
ggencies.

10. P*ov151on would be made for utzlzzzng
commrunity resources to meet the recreational angd

leisure time needs of the cormunit Yy residerts.

11. Activities would be provided related to
the promotion of the sciences, the arts and

hﬁmanltles, and the general cultural-aesthetic

tone of the communlty.

Upon exemining the career education objectives stated above, it
must be presumed that community education, as an all~inclusive, human
concept, cennot deny these objectives. To do so would be to disavow
& part of human development itself. When considering that career
education is attempting to have zll learners: (1) become competent
in the basic skills; (2) develop an appreéciation for the values of =&
vork-oriented society; (3) assimilate positive work values into
their lives; and (L) acquire end use their work skills as contributing,
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procductive workers, cormmmity educatioz caz do litile else but accept
+hese chjéctives &s being in hermony with Its ov= huzen =issioz.

As concepis, thérn, career ecucztion and commminity education are

corpatidle. Trme sccomplishments of eackh cen be beneficigl to the

develorment end ful¥iilment of 211 pecple iz thé commumitv: Trus, it
is expected that this marshalling of community effortis and resources
mige* nct only emhance the guzlity of leerning, working end living iz

the community, but also, the overall betterment of the community itself.
Now that the objectives of both concepts have been considered, it

is tize to deatr with the reciprocal berefits associated with career
education ané cor—unity ecducetion. More sneci-ically, what can career
education do for commurity education? And what can community education

do for career educaticn? The next section deels witk both of these

cuestions.

33

39



V. CAREER EDUCATION AND COMMUNITY ZDUCATION:
SOME RECTPROCAL BENEFITS

A. ¥nat Career Educetion Can Do For Com—unity Educaticn.

ne Quality, Breedtih, ané

ct

I. Use Commmunity Resources Lo Envich

Practicelity of the School Curriculu=.

The one matter that curriculum specialists asgree cn is the

Z

need for cortinuous curriculur developmeznt ir the schools. Since

g

society is copstantiy chenging, the cwriculum, if it is %o
life-related and responsive to community needs, must also change.
Further, if the developmental neéds of léarners ere to be met, it is

essential that schools offer relevant, reelity-based experiences that
cozplémert both the students' needs &nd those of society.

Career educetion in the schools is basically & curriculum
reforn effort. The concept's proponents are rescting Lo educational
conditions similer to those thét Franklin and Lewey talked ebout.
Historically, there hés besn a gap between the offerings of the school
and the needs of tke learmers who live in a work-oriented society.

Even todey, one finds that iz many communities there is little or no
edaptetion of the curricula to locel community reeds (French, 1967).
The same college-preperatory curriculum can be Found in rural schools
as the one found in suburben higk schools. In such cases, the
educetional needs of students in rurel sSchools are presum2d to be the
seme as those of suburban high school students.

Caréer education, however, deperds on the comrmunity and its
resources to foster its goals. Its surporters not only believe in
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the curriculum, but they also recognize that no curriculum can be
meaningful or successful unless it springs from community life. Carger
education's emphasis on self-awareness, career &wareness, career
exploration, and career preparation calls for the utilization of tae
community as & "humen labéféiéiyﬁ whereby students may experience,
try-out, and react to their own initiated and self-determined career
plans. Through this kind of partnership between career education and
community education; the curriculum becomes real, increases in scope
of offerings and has a deeper meaning for the learner experiencing it.

As a reform effort, then, career education can develop an
appreciation for the importent role the community plays in the total
leerning process: Through the utilization of community resources and
experiences, career education will bolster its own credibility, end,
perhaps, even lift the school from the depths of curricular stagnation

%o a state of dynamic curricular change.

Participation, and Concern for Their Community.

Career Education can be & "building bridge" between tke school
and the community. By relying on community resources to facilitate the
curriculer infusion process, career-related concépts assume & personal
significence on the part of the learmer. Work-related community
settings are identified in which the students can "test" their tentative
careér decisions in tke real arena of life, the community-

Under this "building bridge" philosophy, the community comes
into the clessroom, and the classroom goes into the community. Through
the involvement of peoplé, agencies, institutions and the business-
industry-labor sectors, students begin to feel that their community really
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cares about them as persons, and that it will do 211 that it can to
help them fulfill their career aspirations and goals. This community
concern for learners can help to foster an appreciation for the
community and its probiéms, and can engender within the students
community.

By stressing the need for community-based learning, career
education is directly "réjoining" students with their community in a
kind of positive intéraction that could set in motion & willingress
on the part of the learner to become actively involved in the present
end future affeirs of the community. When this happens, community
education's call for an "involved citizenry" is reassured.

3. Develop Cereer Decision-Meking Skills Based on Freedom of

Choice and Their Utility for Both the Student and the Community.

The complexity of American contemporary life has tended to
produce a kind of decision-making anxiety for many of us living “oday.
Decision-making anxiety can occur as & result of having to make &

decision with littlé or no information; or it can occur as the result

of an inebility to choose because of having too much informestion. 1In
thé latter case, the individual is so overwhelmed with the mass of
information that he or she becomes indecisive, thus intensifying his

or he» anxiety. Toffler (1970), in his book Future Shock,

acknowledged this phenomenon wheén he stated: "We are victims of
choice and ovérchoice.”

Career education, through its emphasis on career development,
gives major attention to the need for schools to help students develop
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effective career decision-making skills. While recognizing the
importance of these skills in the total process of life, career educa-
tion promotes their development in an atmospheré that honors a long-
held American principle, namely, the "sreedom to choose." This is as
it should be, since the "right to choose” is & part of our Democratic
heritage. It is the one factor that distinguishes our type of
government from that of a totalitarian state.

While students make many decisions in their everyday living,
there are two decisions that face all of them: (1) What kind of
education do they want? and (2) What kind of careers do they want
to pursue? Throughout the process of career development, these ar
important questions for career education to address. Indeed, proponents
of career education believe that students can, through & planned and

long-térm Sequence of meaningful experiences, make decisions about

and about those matters which affect their personal-social lives as
well. -

By meking it possible for students to develop career decision-
making skills in a positive, developmental atmosphere, career educaticn
is respecting the student's "right to choose.” It is assuring that, on
this important matter of decision-making, a1l students must personally
decide for themselves how each of them wants to engage in the activities
of learning, working and living.

The skills learned from experiences with career decision-making
also have implications for decision-making in other aspects of community

{ife. Since ome of the main objectives of community education is the
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promotion of "participatory democracy," the skills learned from career
decision-making can surely benefit thé community which will eventually
be the recipient of such skills. Career education is making it possible
for these students to practice their decision-making skills both within
and outside of the school. They are practicing decision-making skills
in the true spirit of democracy, and are léarning, through an array of
appropriate and long-term expériences, how to make decisions for
themselves and eventually for their own communities.

4. Use Meeningful Work to Facilitate One's Development as & Pérson

d as & Contributing Member of the Community.

Career Education, as an effort, is a personalized epproach to
work. It emphasizes the importance of workers as people and people as
workers. Whilé career education stresses the value of work, it pays
particular attention to the personal and psychological benefits of work
both for the worker and the worker's community. It is through career
education's emphasis on personal development that the value of work takes
on real meening for the worker. Caréer education can end should communi-
cate this latter notion to the community. It is important for all
résidents of the community to understand work in the comtext of psycho=
logical benefits as well as ecomomic. Unfortunately, there are many
people who do not look at work in terms of its personal development
velue. They are urnaware of thé impact of work on the worker's emotional
state, on the worker's inter-personal relationships, and on the worker's
rolé as a community participant.

"occupational Eéé." It carries such importance, in fact, that as soon &s
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a person reveals the kind of work hé or she does, people are quick to
presume the kind of house and neighborhood the person lives in, the
level of schooling he or she has attained, the probable income that

is received, the kind of leisure activities the person engaged in, and
even the degreé of "social influence" the person wields in the com-
munity. O'Toole (1977) tells us that "work is so much a part of our
mentality that we are often unaware that when we talk sbout other
gituations, such as education, we often do so in thé context of work."
Further, Menninger (196k), has described work as "an essential activity
of the mentally healthy and mature person," and that "for many people,
work is not only a way of life but & mission in life."

of the other chronic social problems that rlague us: drug addiction,
alcoholism, family instability, withdrawal from school (and sometimes
from society itself), and other sSocial ills. While career education is
not & panacea for solving these problems - nor should it ever be present-
ed as such - the positive developmental activities which characterize
career education's humenistic emphasis should, at least, help to
alleviate some of these social problems. - As an effort, then, career
education is committed toward helping individuals understand who they are
as persons, what they can accomplish as workers, and how they cen use
these understandings and accemplishments as a means of contributing not
only to théir own personal development and welfare, but to the welfare

of the community as well.
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What Community Education Can Do for Career Education.

1. Enlist A1l Elements of the Community - Individuals, Groups,

Parents, Churches, Labor Unions, Industries, Burinesses, Schools,

Agencies, Service Clubs, etc. - as Advocates in the National Promotion

of Career Education.

The theme of this monograph is that career education is a
community effort. It is not a movement isolated from peopla; it is a
movement for the development of people. The ovérall goal of career
education, as Hoyt (1977) states it, "is to refocus Américan education
and the actions of the broader community in ways that will help
necessary for each to make work z meaningful, productive and satisfy-
ing part of his or her way of living:" This is a humanistic goal that
all advocates of community education can accept. It certainiy fits the
self-actualization schéme réferred to earlier by Maslow and@ Murray (195L):
It is a goal which, if accomplished even inm part, will help to improve
the community ané the quality of iife of its residents. When individuals
have the opportunity of utilizing their talents, skills and attitudes
in work activities that are meaningful and of value to them, thé commun-
ity can only benefit from this situation.

It is appropriate, then, for community education to mobilize
8ll of its resources in an advocacy role that promotes the concept of
cereer education in every communits of the nation. This should be &
total advocacy effort that includes: individuals, groups, parents,
schools, churches; labor unions, businesses, industries, agencies,
neighborhood counciis, boards, governméntai units, aSSOciations, organiza-
tions, service clubs, and the media. No person, agency, or institution
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that truly accepts the philosophy of career education should be excluded
from this advocacy network. Careér education should and can make &
positive d@ifference. As advocates for career education, communities -
with &1l of their f;ééﬁ%ééé and linkege possibilitiés - can help to meke
it happen.

2. Use Community Education Surveys and Other Community Assessment

Approaches to Determine Community Attitudes Toward Career Education.

The witimete goal of community éducation is to help cormunities
develop & sense of community. Community education's supporters are
convinced that community participstion in the identification and solution
of all of the problems which affect their lives is the only way to
develop this sense of community. An important first step to solving any
community problem is to survey the community to determine what those
problems might be. It is an informetion-gathering approach that not only
jdentifies the needs, issues, concerns, and priorities of & community,
but also the resourcés - human, physical and financial - which couid be
utilized to meet the identified needs. Indeed, & well-organized community
survey which is conducted by a community council with community-wide
répresentation can get at the ﬁpuESe of the community."

The community survey can be utilized for career education purposes
as well. It can be used to tap the attitudes of grass roots neighborhoods
concerning their feelings about career education, as well as their hopes
end aspirations concerning the movement itself. Some other questions might
be: What perceptions do they hold about career education? what
education-work linkages presently exist? What attitudés do they have
toward work? How do they view the need for career awareness; career
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exploration, and career preparation? What resources and talents are
presentiy available to facilitate career education's goais? Theié and
many other questions can be used to initiate & strategy for change along
career education lines:. While community education surveys deal with
numerous community problems - health, transportation, employment,

safety, housing, etc. - work, as & theme, is one of the major concerns.
invoiving career education in a community education survey of grass roots
neighforhoods is an effective way to keep career education in the fore-
front of community thinking, and to identify those community resources
that can help deliver career education's goals.

3. Utilize the National Network of Community Education Centers for

Linkage, Advocacy and Résource Purposes.

Nationally, the Mott Foundation of Flint, Michigan, has played
a key role in the community school movement and community educetion move-
ment since 1935. Through the Foundation's Centers for Commnity Education -
States ~ the spirit of community is being promoted iz neariy 1500
communitiés. These Centers opérate under tue phiioSophy that community
education can make & differenéé; that people can make decisions for
themselves and their communities; that resources can be shared; and that
people can guide the community on a course of action that not only
enriches the quality of life in the community, but enhances the community's
overall esprit de corps.

The Mott Foundation Community Education Cénters are a "natural"
for linkege with career education. Through their evtensive work with
communities they have been able to identify & number of community
strategies and approaches that could help the career education movement.
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For caréer education to attempt to duplicate what these Centers are
Centers work with schools, churches, parents, teachers, administrators,
community recreation and park divisions, employmént agencies, colleges
community and city planrers, senior citizens' agencies and numerous
other human service agenciés and units. They also act collectively as
community education. Obviously, the nationei network of community
education centers can facilitate the efforts of career education. It
is & linkage worth developing not only for partnership purposes but for
reassns of advocacy and resources utilization as well.

L. TIdentify Community Facilities and Resources That Could Be

Used. for Career Education Purposes.

One of the problems that is likely to arise in the career
education movement is related@ to the availability, use and sharing of
facilities for all people who want and need career education. Since
career education is more than & school=based effort, it is bound to
involve more people than the school can physically house. Yet the
benefits of career education should not be denied to any member of the

community because the school "lacks the facilities."

When someone
gives this as the reason for not involving out-of-school groups in
career education, it indicates the narrow perception that the person
has about what career education really is.

Career education is & community-wide effort. As such, all of
the available resources in the community should be used to foster career
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education's intendéd goals. If the community is accepted as a classroom;
then it follows that those learning outcomes and experiences that are
related to career education can be acquired in the community as well as
in the school. Community education has long supported this notion, and
indeed practices it. Career education will obviously require = unified
effort on the part of the community to accomplish its goals. In doing
this, thére is no reason why other facilities in the community cannot be
used. As the author sees it, career education experiences can take place
in the church hell, in the fire hell, in the cormmunity centér, in the YMCA,
in the YWCA, and in eny buildings that thé business-industrial community
might wish to makeé available. Again, to say that all career education
experiences have to teke place in the school is a narrow perception of
career education. Further, as the business-labor-industry sectors hecome
more involved in career education; it is likely that the work setting
itself will become the reesl learning laboratory.

It is essential, then, for caréer education proponents to work
with personnel in community education to address the facilities problem.
In meny cases the facilities problem is more a lack of information than
a2 lack of buildings. Through the utilization of community education's
survey approaches, career education proponents might find that there are
many facilities and resources in the community that could be used and
shared to promote career education activities. As a community effort,
caréer education has a legitimate right to use community facilities to
accomplish its ends. Commumnity education, with its extensive experience
in the area of facilities utilization, can help career education in this
endeavor.
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~ VI. DEVELOPING A DELIVERY SYSTEM
BETWEEN CAREER EDUCATION AND COMMUNITY EDUCATION

The Need for Inter-Agencv Collsboration. ZEarlier it was stated that

career education and community education are complementary concepts which
have their "humenistic roots" in the same "soil of life" that nurtures
the growth end development of ail people in the community. Philosophic-
ally speaking, then, both concepts are sound, compatible, mutually
benéficial, and committed to the human development of people. Yet their
impact will be léss than effective if either of the concepts is prozsted
in a type of splinter movement of its own. Looking at this matter
historically, this usually happens when proponents for social change
consider a particular concept as heing solely "their own thing." What

is even more damaging to the concept's delivery is its institutionalization
in a buresucratic seétting that is more inclined toward guarding its own
furf than it is toward delivering thé concept's humen goals.

It will serve no useful purpose for career education and community
education to become embroiled in jostitutional ineértia that results from
unhéalthy rivelry, competition, and "territorial disputes. This can
only lead to the eventual demise of both concepts. What ig_nééééd to
foster career education end community education is inter-agency
coilaboration: Indeed, it is collaboration, rather than cooperstion and
coordination; that describes more precisely the reiation;Lip that is
needed between the two concepts: #s Eoyt (1978) points out, "Collabora-
tion is a procéss involving shared commitment, responsibility end
authority between thé formal system of education and various segmen*s of
the broader community..." The words "shared commitment, responsibility,
end authority" are important here for they imply a trust level on the
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part of the participants that is beyond reproach. Cooperation, on the
other hané, does not éeny commitmént nor does it assure it either. It

is a term that connotes, much too often, & kind of "picking and

or about, Coordination i€ even less accepteble in describing an effective
collaborative iinkage since it implies that one agency or institution can
singuiarly arrange or reguiate the sérvices of all others. This often
results in a "status type" of relationship which lessens the equaiity of
partnership.

Supporters of community education have long recognized the need for
inter-agency collaboration. Indeed, their writings are steeped with this
notion. Career eéucaﬁion proponénts must likewise promote the idea of
inter-agency collaboration since it makes little sense to aupiicate
services and rescirces that elready exist in the community. It is
importent to emphasize that neither the school, acting alone, nor any
other agency or institution can singularly deliver career education or
community education. It is oniy in a collaborative linkage framework
that schoois, pubiic and privaté agénciés and institutions, governmentai
units, business-industry-iabor sectors, and various org&nizations and
educetion and community education. Finaily, it is only in this
colleborative iinkage framework that human, physical, and financial
resources will be utiiizéd in the best interests of each concept, and
thus eliminate the costly dupiication of resources and sérvices as well

as the unnecessary depletion of human energies.
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B.

The Community Advisory Council: é_Vehieie for Effective Linkage.

the school. They are goals that are so much a pert of humen development
that their delivery depends on & comprehensive, broad-based strategy that

is spearheaded By the totsl community rather than by the usually

fragmented and restrictive "one-agency" approach.

advisory councils and other linkage networks. Tndeed, it is committed
toward involving people in the making of decisions vhich affect their
iives. As Parson and. Seay (19Thk) state it, "People, when given the
essential facts and freedom to €xpress their views, will make the best
decisions in matters that affect their own welfare." They stress the
importance of advisory councils in community education in these words:

Adv1sory counc1ls put the community into com-

munity education. They provide a grass-roots
level of participation in the process that
achieves a balance and & use of a1l institutional
forces in the education of all people of a com-
munity (Parson and Seay, 197k).

Nance (1975), in addressing thé values and beliefs that give focus
to community advisory councils, presented them in this statement of
assumptions:

1. People have the right to partlczpate in deci-

sions which affect their lives.

2. Participating democracy is the superior method
of conducting community affairs.

3. People have the right to strive to =reate the

environment which they desire.

L. People have the right to reject an externally
imposed environm
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5. Maxzmizzng humen interaction in a community

will increase the potential for human development.

6. Implicit within a process of interaction is an
ever-widening concept of 'community.'

T, Mbtivation,is creafed in péopié by aSsociation
with their environment.

8. Community education works toward developing

the ability of human beings to meet and deal with

their environment.

After presenting the values and beliefs which serve as "operational"
assumptions for community advisory counciis, Nance (1975) presents the
following 5pecif1c objectives as being w1thin the purview of such
councils:

1. To discover and recognize problems, carry on
study and planning, end meke recommenda+1ons regard-
ing the solution of thcse problems for consideration
by tke respon51ble authorities.

2. ,To,prpvidé,a means through which civic groups or
individual citizens can present plans and secure
cooperation for the purpose of enriching community
life.

3. To assist in the development of programs geared

to the needs and wants of the community in utilizing

the human, physical, end financial resources of the
community in that programming.

L., To provide a means of communication, a ckannel,
for disseminating information in providing interpre-
tation of infcrmation to &1l civic organizations and
individual residents of the community regarding
community school projects:

5. Torprov1de a 'sense of cowmunzty in support of

projects necessitating full community support.

6. To stimulate member organizations and individuals
on the community advisory council to conduct 2
periodic self-evaluation of its operation.

7. To opérate programs tnat are of service to all
c;Yéc organiZations and residents which cannot be

undertaken by any single organization or individual

within the community:
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8. To mmintain relztions with sources of assistance

to local, state or natioral levels:

9. To Brov1de & means of democrat*c act’on in meet-

ing lcczl needs. throng_ existing agenc*es, organiza-
tions an@ institutions.

10: To identify through the onerat*on of the com-

munity advisory councils potential corrunity leaders
end to develop their qualtities of leadership through
cormmunity involvement.

It is obvious that a commurity council which is operating within
the framework resorted by Nance (1975) hes mejor implications for
career education. The message is cléar: under no circumstances can
career education “éé it alone." Its success rests on community support
end involvement. This is not to say, however, that career education
proponents aré unaware of the importance of community involvement. On
the contreary, their continued call to involve the business-labor-industry
sectors in career education initiatives cannot be ignored. Yet, It is
only recently that this emphasis on community partnership has been given
the serious attention it deserves:

Fationelly, community educetion advisory councils are now in
place, and functi oning in & varlety of ways ené on a number of community
probiems. They serve as the community's forum for identifying needs,
resources and strategies for imprcing the overall humen "tone" of the
community. It is time, then, for career education to use this vehicle
toward its own ends. Community education eadvisory counciis, at least
in terms of membership, are nearly as "wide" as the communities they
represent. Their representation includes: citizens, schools, churches,
civic groups, businesses, labor organizations, industries, public end
private agencies, public and private boards, meyors, city end borough
councils, leégislators end numerous others. Career education will find
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that these councils considér the metter of work — and ifs e®fects on
cormunity life - to be one of their itop priorities. Cereer education
must establish & linkege with these counclls. To move in this direction
is not only prucent but efficacious. To ignore the benefits +hat can
be derived for career education by such & linkage is to diminish the
potentisl of cereer education itsel®, snd even exacerbate fhose pro-
blems that tend to arise out of most fragrmented spproaches, nemely,
"waste, competition, frustratior and confusion:" {Person and Seay, 19TkL)

Cereer Educstion g=d Community Education: Linkeze Considerations

Related to Funding.

It hes been the author's experience that any time a "new" concept

emerges with the word "education” atiached t it, the first gquestion
that is esked is: '"Where are we going to get the money to do it?" This
question is usually asked by school personnel, but it has been asked by
people in other work settings as well. The word "education" - when
used with the terms "career" and "community" - implies that the source
of Education. It is ironic that even when such concepts with a
community-wide flavor arise, their proporents still look to two places
for financiel support: the state department of education or the U.S.
Office of Education.

the difficulties associated with trying to get grants from either the
state department of education -~ the U.S. Office of Education. Indeed,
basic education and higher education have fel:t the slash of the
"appropriations sword" meny times in recént years. These "education
cuts" have 1éd many observers to believe that there is no money to
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support cereer education or commmity educztion. If one essumes that the
total support for these concepts lies so’e’y in stzte Geparimernts of
education or in the U.S: Office of Education, then & case car be raée for
thic argument. If, on the other hand, career education and cormunity
education are thought of as efforts in the best interesis of the commumity
as 2 wholeé, then the argument does not "hold weter.” The writer's
inclination is toward the latier observation.

Throughout this monograph it has been stated that career education

end cormunity education are concepts that belong to a2ll of the peo ple

. 8
bow

+he corrmunity, and that no single agency or institution cen meke & el
on them. If this is accerted as & legitimste premise, then it foliows
that career education and community educstion itrenscend all segments of
the human comrunity and that their missions, if éffectively accomplished,
could have a2 positive impact on improving the quality of life within the
cormunity.

If the community, as & whole, is the recipient of such benefits,
then the cormmunity "as a whole" should be expected to help pay for them.
Therefore, cormunity residents, groups, organizations, boards, public
with the school in the financing of both career and community education.

To give the latter notion some meaning, let us consider
thesé observations by O'Toole (1977): In synthesizing the findings of
other researchers, O'Toole painstakingly attempted to illustrate the
significance of work in this country. Besides references to the
psychologicel benefits of work, he cited the negative effects that cen
occur as & result of long-term unemployment, namely: (1) the deteriora-
tion of attitudes toward one's family and toward one's own community;
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(2) the receipt of poor scrool grzdes on the part of the unempioyeé
worker's éhiidren; (3) the deteriorastion of the worker's physicel ané
mentel heeltk; () the deterioraztion of family reletionships ené family
stability; and (5) the loss of feelings of self-worth and self-esteem
on the part of the worker. If the lack of work can have such devestating
effects on the faﬁilies of unemployed workers, then the comrunity will
eveniuai;y feel the éemaging results of chronic unempioyment tﬁrough such
ections as citizen withdrewel, sociel alienstion, loss of self-pride, and
the totel loss of confidence in the corrmunity and a1l it stands ‘or.
Work, then, is & concern of the entire community. While the school
hes a significent role to piay in the deveiopment of career awareness,
career exploration, and cereer preparation skiils, it is only one
institution amcng meny that has & stake in career education. Trus, it

cen be stated that if work or the lack of work has such & powerful impact
on the community, then sl1l of the community - not just the school - should
share in providing financial support to foster cereer educeation's work-
oriented goais. This kind of thinking is different from what we wére used
to in the past; more spécificaliy - piacing the entire price tag for

anything described as "education" in the hands of personnel in state

addressed by the entire community, not just the school.

It is the author's conteéntion thet career education - as in the case
of community eduéétion - can utiiizé e rumber of pieces of legisletion to
support its efforts. A short time ago, the author made this same observa-
tion with respect to the funding needs of community education (Ciaverellsa,
1977). It is possible, for instence, that after having mede a thorough
anaiysis of the funding categories within various fééerai Acts, some

52

r
o)



O

ERIC

Aruitoxt provided by Eic:

acditiopal “insncial sources might be Tound to help subvort soxe espects of

caveer ecucation. Tt is conmceivetle, for exazple - just as the author dis-

covered for cormunity educetion - that unds for some coxzponents ol career

education might be founé within e broad renge of Federal #cts. Specificelly,

(9)
(20)
(11)

(12)

Juvenile Delinguency ané Youtk O7fenses Comtrol Act;

Crmibus Crime Control ané Safe Streets Act;

Oléer fmericans Act;

Fousing ané Urban Development Act;

Vocational Education Act;

Aduilt Education Act;

Mental Health Services and Community Assistance Zet;
Women's Special Assistance Act;

Flementary and Secondary Educetion Act;

Lew Enforcement Assistance Act; and the

Social Security Act.

Tn adéition to the above, & thorough search should be made to identify

other availsble financisl sources, especislly foundations and Service orga-

nizetions, as well as private end group contributors. Agein, the rationale

for this broad-based search for career education and community education

funds is that each concept has objectives which, if accomplished; will

edvance the quality of life in the community. While it is a retionale that

calls for philosophical support, it is also one that calls for financial

support. It is in the shering of the burdens essociated with the delivery

of career education and community educa%ion that true linkage takes place.

And it is within the cost arena, so ofteén, that the true meaning of

partnership is given its real test.
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VII. SUMMARY AND CONCLUDIKG TEOUGHETS

The purpose of +his monograph was ‘o €xplore the relationship
thet exists between cereer education end communiéy education. Each
concept was considered in tke context of past approeches to education-
gl reform; end eech wes sddressed irn terms of philosophical and
definitionel considerations. Further, gosl expectations of both
career €iucation and communiiy education were considered, end mention
wes made of their comgatibiiiﬁy. Speciéi attention was giver to what

each concept could do for the other and the importance of collaborative

career education and community education.

1. Career education is a commurity-wide "effort aimed at refocusing
Americen education end the actions of the broader community in ways
end sttitudes necessary for each to make work a meaningful,
productive, &nd satisfying pert of his or her way of living."
(Hoyt, 1978)
2. Commuaity education is & concept that serves the educational
needs of the entire community. It utilizes the school &s a catalyst
for bringing together the community's resources in an effort to
develop & positive sense of community, improve commumity living and
develop the commmnity process towerd the end of self-actualization
{Minzey and LeTarte, 1972).
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3. (Ceree. educatior enéd commmity ecucatior are cozpaiible concepts

whick recognize thet & muman being is more precious then materiel

o
i
o 1]

goods or technoiogy systems and thet not one of them sh
wasted by society.

L. Cereer education and cormumity eéucation are concepts whickh
éxpress a deep ebiding faith in people, ané with tope and

compassion for them, respect their sbility to manage their lives es
workers =nd Citizens who can mske decisions about their own goals

and those of the comminity as well.

5. Career education and@ comumnity education are collaborative cor -
rmmity efforts whose linksge is based on equal partnership, & sincere
trust, and & commitment to helping people.

6. Career education end cormunity education are corrmnity betterment
stratecies and, as such, have the right to use all of the community's
resources toward that end.

7. Career education end community education consider meeningful
work es having the potentisl for self-actualization with personal growth
benefits to oneself snd to the community in which he or she lives.

8. Career education is a comrmnity effort which does not happen in
& vacuum nor in isolation from its community.

9. Career education and community education embrace the practicality
of Benjamin Framklin, the social-civic-usefulness ideas of John
Dewey, and the philosopky that humen energy can be used to improve
the guality of life in the commmity.

10. Career education and community education emphesizes the dignity

of work - paid or umpaid - and the dignity of those who engage in it.

AV, 1)
Whi
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11. Cereer éducation and community education stress the developmernt
o° people ebove &l otner goels in society.

12. Czreer education must be accessible to 211 people in tze
cormmity, eré commmity educestion must be ready to promote career

education es a legitimete lifetime sctivity for 211 the people who

went end need it.

13. Cereer ecducation, through its infusion approaches, andé community
education, through its marshelling of resources, can botk fecilitate
the integretion of lesrming end work in a relationship that not orniy
benefits the individuel but the ccmmunity es well.

1. Cereer education ané commmmity education recognizé the importance

of meaningful work es a significant contributor tc positive mental
15. Career education end community education have faith in the
ability of people to choose for themselves, and in the gbility to
dévéicp décision—zaking sk3ills that lead to those choices.
16. Career education and éommunity education are concépts that can
demonstrate how commurnity resources could be used, in a collaborative
effort, to avoid the costly duplication and waste of facilities end
finances and, above all, humen energies.
17. Career education can:
(2) use community résources to enrich the breadth ané quelity of
the school curriculuz;
(b) use career education experiences to foster student
appreciation for, a willingness to participate in, and & con-
cern for the affairs of the community;
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(c) Gevelop career decision-meking skills that are tased on

"ercedom of choice,” es well es foster the self-
ectuslization needs of the pérson and his or ker
commmity; and

(d) use meaningful work to facilitzte one's developrent a5 e
person ané as z conmtributing member of tke cormmumity.

18. Community eéucation cen:

(2) enlist 211 elements of the commmunity - irndividuels, groups,
perents, churches, labor unions, industries, businesses;
schools, agencies, service clubs, etc. ~ &5 advocates in
the nationsl promotion of career education.

(b) wuse comrunity education surveys and other commmnity assess-
ment approaches to determine cormunity-wide career education

needs and sttitudes toward career education;

(¢) wutilize the nationel network of community educetion centers
for linksge, advocacy and resource Purposes; and

1d) identify cormunity fecilities and resources thet could be

used for career educetion purposes.

Tn summary, ceréer education began as an educationel reform movement.
Tt was, and is, part of a continuous chellengé to the schools to integrate
the scademic world of the classroom with the career-related needs of all
ggé groups within the cormumity. Iz stressing the point that career
education i§ e communit~ effort and not just the school's, there is no
intent whatsoever to léssen the important role of the school in this

effort. The message of educational reform hes been one of strengthening
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the rcle of the school; nmot dixzinishing it. Eowever, the schools have
been out-of-touch witz this role in the pest beczuse they kave Deex
:nfésponsive to the needs of the comrunities which established them.
In many cases, tie schools nave forgotién tnat thair "reasoz for being"
is ome of service o fhe commmmity, not isolation froz= it.

It is important for schools <o recognize that the cormmity is e

classroom. It does not reterd classroom learming; on the contrery, it
enhances it. Sincé career educetion is a concept desigred to bemefit
the totel community, it cennot be isolated from its coxmzunity. Thus,

the school cennot exract to effect career educaulon s goels solely

witnin the walls of —<he schcoi. This will only reterd tke corcept's

potentisl, not advance it. Instead, the school must play e catelytic

role in o’endlng the 2 earnl.g experiences of the school with needed

cormunity-besed career educetior experiences. When this is done, the
cormunity will not only facilitete career education's cormunity
efforts but, hopefully, classroom learning efforts and experiences

as well.

The school is the most public institution we have. Therefore it
must respond to the public's needs - and career educetion is one of

the community®s most important neeés. It is essential for the school

to sbandon its insular role for one of out-reach and concern for all
the people in the community wheiher they attend school or rnot. This
sense of humenity on the part of schools will go far irn addressing the
needs of those members of society who own the schools, namely,

cormunity residents.
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DPerheps the school of tomorrow is reflected best in a2 guotatioz
by former Presicdert Lyncéor 2. Joanson, axdé the autror woulé liZke <o

ené this monograpn with thet guotatica:

Tomorrow's school will be e school without

walls — & school built of doors which open ©o

the ertire cormmnity. Tomorrow's sckool will
reach out to places that enrich the humen
spirit; to the rmseuxs, to the t_ea‘te*'s to the
art ga_.enes to the parks ané rivers, and
mountainsg...Tomorrow’'s Scheol will be the
center of corrunity life for grownups as well
as children, as shopning centers for human
services. It might have a community health
cl.m;c or public library,; = theater and recree-

ion Pecilities for all citi zers - angd it wiit

not close its doors anymore at 3 o'clock: It
will erploy its buildings esround trze clock, its
teechers around the yeer. We jJust cennct
afford to have en $85 billion plent in this
country open less than 30 percent of the tire."
(President Lyndon B. Johnson, 1966)
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Title I of the Education Amendmnents of 1972, Public Law 92-318 states:

"No person in the United States shall, on the basis of sex, be exeluded
from participation in, bec denied the benefits of, or be subjected to
diserimination under any education program or activity receiving Fecderal
financial assistance."

Title VI of the Civil Rights Act of 1954 states:

"No person in the United States shall, on the greund of race, color,
or nation.l origin, b2 2xeluded from participation-in, be dznied the
benefits of or be subjected to diseriminatio 1 under any program or
activity receiving Federal financial assistance.”

Section 504 of the Rehabilitation Act of 1972 states:

"Any pro;ram or activity which receives Federal financial assistance

1) may nct exclude qualified handicapped persons from »2ids, benefits

or servie:s; 2) must provide equal opportunity to participate or benefit;

3) must provide services as effective as those provided to the nonhanhdicanper;
and 4) muy not provide different or separate services cxeept when

necessary to provide equally effective benefits.
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